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Repeated Reading

A book or excerpt is chosen that is at an appropriate level for the child.  The teacher reads the text aloud, discusses with students, and provides support until students can read it independently.  Students then reread the text (individually) until they reach an appropriate rate of fluency.  

Modeling Fluent Reading

The teacher or an adult reads aloud to allow children to hear what fluency sounds like.  Texts can be used that students may not be able to read independently.

Choral Reading

Students read a book in unison.  The text needs to be visually available to all students (overhead, handouts, poster).  Model reading the selection first, and then have the students read with you.  Poetry with rhythm and rhyme or predictable books works especially well.  Have students repeat a number of days with the same text.

Poetry

Poetry reading encourages children to read expressively and look for rhythm to use in oral reading.  Song lyrics work well also.  Students should read poems repeatedly for finding correct pausing, expression, and rhythm.

Readers Theatre

A story or text is made into a script format with students each taking a part to read to the group.  The teacher reads the text to the students, then students practice repeatedly before reading with their group.  Groups will also need to practice a number of times before presenting to an audience (if this will be done).  Students need to be reminded that this strategy does not require memorization.

Radio Reading

The teacher chooses text and poses a question to the children about the reading.  This question should be a higher-level question to promote comprehension.  The text is then divided up into sections with each child receiving a portion to practice.  Once all students are comfortable with their sections, each reader takes a turn to become a “radio announcer”.  (If you have a classroom microphone it would be even more engaging for students!)  After all radio readers are finished, one reader can lead the group in a discussion of the question that was posed (or the teacher can do this).    You can even use textbooks for this strategy!

Shared Book Experience

The teacher reads the text to the students and students are invited to join in whenever they can.  Big books work best or using an overhead so that all may see the text as the teacher points to the words.  Reread the story several times over many days.  If students become proficient, let them read some of the story alone.  Keep the text out in the room so that students can try to read it on their own.

Echo Reading

The teacher reads a phrase or sentence and students echo the same text back.  The teacher must be sure to point to the text being read and ask students to look at the text as they echo back.  This strategy will allow for more challenging text because of the high level of support students receive.

Read Around

Students look back through text they have read and find a favorite sentence or paragraph to share with others.  Students should rehearse what they will share and then try it out on another student or the teacher.  Then have students share in a group.  Have students share why they chose the sentence or paragraph they chose.  This works well with guided reading.

Fluency Development Lesson

Students all have a copy of the text and there is an overhead of the text.  The teacher uses the overhead and reads the text several times to the students while they follow along (either on their sheet or on the overhead).  Then, students pair up and practice reading their text to each other, then together.  Last, the class does a choral reading with the class.

Book Tapes

These encourage lower readers to use the meaning of language to help them decode, increase fluency and comprehend.  It is also a great practice for second language learners.  Students need to be trained to listen to a tape and follow the text.  Be sure the tapes you use do not have a fast reader as that can cause readers to listen but not use text.

Partner Reading

Two students partner to read the text, taking turns in who reads aloud.   Students can be partnered with one high and one low reader or both readers at the same level.  Students can also read in unison if desired.  Students need to be taught not to correct each other but to help when asked.  

Repeated Reading of High Frequency Words & Phrases

High frequency words are read in the context of phrases or short sentences.  Share 5-10 sentences/phrases with students and have students practice them repeatedly (chorally).  Add another 5-10 when you feel students are fluent.  There are three 100 sentence/phrase samples that can be found in the Rasinski book (for 1st/2nd/3rd grades).  
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ROUND ROBIN READING IN A GUIDED READING LESSON? SO WHAT'S WRONG WITH IT? 

To answer this question we need to ask first "What is the purpose of Guided Reading?" 

According to the Ministry of Education the purpose of Guided Reading is 

· to develop positive attitudes to reading to make the reader more motivated and independent 

· to develop strategies for making meaning 

· to explore the features of the language used in a variety of texts 

(adapted from The Learner as a Reader, MOE 1996 p 86) 

Develop positive attitudes to reading in order to make the reader more motivated and independent
Round robin reading has the potential to develop negative attitudes to reading through the anxiety developed over performance reading when it is "your turn" to read. Consider how you feel when asked to read aloud in a public place! 

Furthermore the reader takes responsibility for only one section of the text and not the WHOLE text. This can have the effect of further reducing motivation to read through not being involved in the entirety of the experience of the text. Also it is the teacher who is in control of who is going to read, whereas we are aiming for the reader to be independent and reading for a self-motivated purpose. 

Develop strategies for making meaning
These include: 

· being able to decode the words, 

· developing fluency so that focus can be on the meaning, 

· making references back into, and beyond, the text to make inferences and to understand or negotiate the author's message 

· processing the information to identify main ideas, make comparisons, establish sequences, identify cause and effect. 

These strategies will develop most effectively when the reader is involved in reading the whole text. In round robin reading the reader's focus is on the section of text that they are going to read rather than the larger meaning of the whole text. If Guided Reading is truly "guided" the teacher will be guiding and monitoring the development of effective strategies and at times, teaching the use of the strategy explicitly. 

Explore the features of the language used in a variety of texts
In round robin reading, where the emphasis is on accurate reading a small passage by each child in turn, it is difficult to attend to the features of text which can help a reader's understanding. For example, examining the structure of the text and the use of particular figures of speech such as simile and metaphor can deepen and extend a reader's understanding and enjoyment of text. Although it can be argued that the teacher can focus on these aspects during subsequent discussion or as part of the follow up activities, it is more difficult if the reader's attention has been only on the part of the text they are to read. 

WHAT ABOUT THE REST OF THE GROUP? 

Another issue to consider is what is the rest of the group doing while one child is reading? If they are attending to the text there is a temptation for them to jump in and say the word because the reader is stumbling, thus preventing the child from processing the text him/herself. However, they are more likely to be either thinking about what they have got to read or sighing with relief that their turn is over and so not attending to the text. 

HOW CAN YOU HEAR CHILDREN READ IF THEY ARE NOT READING ORALLY? 

The most effective way to monitor children's oral reading is with a Running Record. 

However during Guided Reading at the emergent level the children will be at times reading together with you and in unison with each other. An observant and sensitive teacher will listen carefully and observe the children's verbal and non-verbal behaviour. Through careful observation it is possible to identify the children who are having difficulties with direction and one to one matching. 

For Guided Reading at the early level, through discussion of the concepts and the language children can be encouraged to 
"Read the part that tells you..."; or, 
"Read the part you thought was funny/sad/exciting/ you liked best"; or 
"Read what happened first/next etc". 

For Guided Reading at the fluent level the focus is not so much on oral language accuracy but fluency and comprehension. Children can engage in oral reading through Readers' Theatre, play reading or sharing favourite stories or poetry. The emphasis at fluency level should be on developing a deeper understanding of the text, on processing information and on a critical response to the text. 
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